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Outline

• Importance of ePortfolios
• How to understand ePortfolios
• Issues that ePortfolios can help address 

– Why ePortfolios?
• Case Studies
• Assessment
• Scholarship of Teaching & Learning
• Closing Thoughts
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A Note about the Technology

• “ePortfolio” capabilities are supported by a 
number of different kinds of applications:
the pedagogy drives the technology.
– Blogs, Wikis, Web pages, document management, etc.

• “Assessment Management Systems” must 
help institutions meet new reporting 
requirements so must have specific 
capabilities:  the management needs drive 
the technology.
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Importance of ePortfolios

• Alters “academic currency” from seat-time to 
evidence of learning (what is being certified?)

• Learner-situated: stays with learner from 
semester-to-semester – browser based

• Accreditation requirements
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How to Understand ePortfolios

Definition: Purposeful 
selection of artifacts 
together with reflections 
that represent some 
aspect of the owner’s 
learning

Owner
– Student 
– Faculty
– Institution

Purpose
– Learning or 

Development
– Assessment
– Employment
– Retention, 

Promotion, Tenure
– Certification, 

Accreditation
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Primary ePortfolio Functions

• Educational Planning
• Documenting knowledge, skills, abilities, and 

learning
• Tracking development within a program
• Finding a job
• Evaluation within a course
• Performance monitoring and evaluation 

(Lorenzo & Ittelson, 2005)
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Who are today’s students?

“Today’s students are no longer the people our 
educational system was designed to teach.”

—Marc Prensky (2001)

• Net Generation
• Millennials (students born after 1982)
• Generation M (multitasking)
• Digital Natives vs. Digital Immigrants
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Impact of student expectations for:

• Faculty: teamwork, experiential activities, 
technology such as online discussions, 
games, simulations

• Institutions: a campus infrastructure that 
allows being connected anytime, anywhere

• Administrators & staff: customer service, 
immediacy, low tolerance for delays

(Oblinger & Oblinger, 2005; Educause, 2005)
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Gen M Learning Environment

• Multitasking
• Visual orientation
• Immediate gratification
• Parallel processing
• Social interaction that is compelling & 

satisfying
• Engages learners in the learning process
• Relates directly to learner’s interests, 

motivations & needs

(Oblinger & Oblinger, 2005; Educause, 2005)
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What’s being lost in this environment?
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Some ideas of what’s being lost
Chen (2005)

“We are being pummeled by a deluge of data and 
unless we create time and spaces in which to reflect, 
we will be left with only our reactions.”

--Rebecca Blood, weblog historian

• Communication skills (writing and in person)
• How to think
• How to be contemplative
• How to reflect

--Chronicle for Higher Education, 10/5/05
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Why ePortfolios?

Students’ intellectual experience of higher 
education is fragmented due to:

• Lack of curricular coherence
• Increasing demands of an information-rich 

environment
• Growing importance of out-of-class 

learning experiences 
Chen (2003)
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Benefits of the Product

1. Multiple examples of work over time
2. Offer opportunities for selection and self-

assessment, and connection to learning goals.
3. Demonstrate development over time
4. Provide a concrete, evidentiary context in which to 

examine experiences in new and meaningful ways
5. Track student progress

(Hamp-Lyons & Condon, 1998; Cambridge, 2001; Shulman, 1998; Hutchings, 1998)
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The Folio Thinking Approach

Provide structured opportunities for students to:
1. create learning portfolios
2. reflect on learning experiences

Enable students to:
• integrate and synthesize learning
• enhance self-understanding 
• make deliberate choices in their learning career
• develop an intellectual identity
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Opportunities for Student Affairs
(Chen & Mazow, 2002)

• Student Advising
• Residential Education
• Community and Public Service Programs
• Study Abroad

• National Coalition Cohort 3: partnership with 
NASPA – exploring and documenting the use 
of ePortfolios as a means to support students’
in-class and out-of-class learning
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Case Studies

• Integrative Learning:  St. Olaf College, 
Stanford

• OSP: Kapi’olani Community College 
• Institution-specific needs: LaGuardia 

Community College, Alverno College
• Assessment: University of Rhode Island
• SoTL: Portland State University
• Enriching Advising:  Connecticut College
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Questions to keep in mind
1. What artifacts might be included in this 

ePortfolio?
2. From these ePortfolio artifacts, what can we 

tangibly see about a student’s learning that we 
couldn’t see before?

3. What does this ePortfolio tell you about the 
student’s process of learning?

4. What does this ePortfolio tell you about the 
course experience – content, activities, teaching, 
department experience, learning environment?
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St. Olaf Web Portfolios
Although they use technology, web portfolios are not 

about technology; they are about habits of thinking 
and the practices that cultivate those habits.

• Individualized student majors
• Web portfolios created using Dreamweaver, 

Composer

4 Habits of Mind
1. Integrative learning
2. Self-reflexive thinking
3. Thinking in community
4. Thinking in context
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Stanford Mechanical Engineering

• Applying Folio Thinking to Design Engineering
• Project-based with a real client
• Real subject of the course: design process, design 

thinking
• Technology: blogs and wikis
• Research Goals

1. To increase student self-awareness of 
knowledge & skills

2. To help the student make explicit connections 
among aptitudes, knowledge, skills, & the real 
work of engineering
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Why Blogs and Wikis?

• Informal, continuous, easy and low barriers to 
posting

• Students already potentially familiar with 
blogs

• Ability to link reflection to artifacts
• Individual commenting/feedback from 

coaches and others at a distance
• Supports both individuals and teams
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Scaffolding the Reflection Process

• Weekly posting requirements:
– 2 Input Captures
– 2 Immediate Reflections
– 2 Broad Takeaways (at the end of the design 

cycle)
• Required weekly comment on another 

student’s idea log
• Taboo List of Phrases – The Clichés of 

Reflection 
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Individual Tasks
• “very productive”
• “insightful”
• “interesting”
• “put my creativity to the 

test”
• “I learned so much”
• “we needed more time”

Group Work
• “different perspectives 

and ideas”
• “workload was divided 

evenly”
• “everyone worked well 

together”
• “two heads are better 

than one”

Taboo Phrases
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Student Artifacts of Learning

“On a different subject, I am still in the dark on 
what exactly we are supposed to be doing for 
this next iLoft project. I feel so unproductive 
and confused - I just want to get instructions 
and to get started designing something! I am 
a techie! I don't get all this reflection stuff! 
That's all for now! Later wiki page!”

30
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Kapi’olani Community College
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Unified Platform; full purpose

Kapi’olani Community College

• Planned for “big time”
• Chose OSP for flexibility
• Implementation and tech support:  rSmart
• WASC accreditation and faculty enthusiasm
• From pilot toward campus-wide use
• From course portfolio to campus assessment
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Institution-Specific Needs

LaGuardia Community College
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LaGuardia Community College

Internship Reports

Course Projects

Research Projects

Essays

PowerPoint Presentations

Original Commentary

Graphics

Visual art

Photography

Community Service Reports

Reflections

Audio

Resumes

Animations

Short Video Clips
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LaGuardia Community College

• Create Web pages
• Visual communication is common ground
• Academic content fits demographics
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Alverno College

Institution-Specific Needs
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Assessment Management Systems

42
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University of Rhode Island

• Tracking student progress toward learning 
goals - see www.uri.edu/assessment

• RI K-12 system requires eportfolio for grad 
(standards-driven)

• RI higher ed public institutions have agreed 
on common platform (assessment-driven)

• Connecting outcomes to “drilled-down”
evidence
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Assessment Management Systems

• Student work and IR
• Faculty challenge:

– How describe curriculum as part of institutional 
system?

– Thinking of course not as content covered but as 
content-creation guidance

– Content created by students fits program learning 
goals

– Understanding “visible knowledge”
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Scholarship of Teaching and Learning

• http://www.carnegiefoundation.org/programs/index.asp?key=21

• For faculty in most settings, teaching is a private act, 
limited to the teacher and students; it is rarely 
evaluated by professional peers. "The result," writes 
Carnegie Foundation President Lee S. Shulman, "is 
that those who engage in innovative acts of teaching 
rarely build upon the work of others; nor can others 
build upon theirs." Thus, CASTL seeks to render 
teaching public, subject to critical evaluation, and 
usable by others in both the scholarly and the general 
community. 


